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Curriculum and Standards Meeting Minutes 
May 2, 2018 

SAN JUAN UNIFIED SCHOOL DISTRICT 
Curriculum, Standards, Instructional, and Student Services Board Advisory Committee 

Regular Committee Meeting Minutes 
Wednesday, May 2, 2018 

 
SJUSD 
3738 Walnut Avenue 
Carmichael, CA 95608 
(916) 971-7216 
 

Members Present: Edric Cane, Robyn Cox, Deanna Fernandes, Alysha Krumm Heatherly, Kimber 
Rice, Veronica Schwalbach, Etta Sikich, Robert Thacker 

Staff/Guest Present: Melissa Bassanelli, Paula Baucom, Kristan Schnepp 
Board Member Present: Mike McKibbin 
Members Absent: Tom Greene 
Call to Order/Introductions Alysha Krumm Heatherly called the meeting to order with introduction at 6:31 

p.m.  
Visitors Comments:  Tom Nelson-No comment 

 
NEW BUSINESS 
Comprehensive Sexual Health 5th Grade Adoption: 

● Program specialist, Paula Baucom, provided the committee with the Comprehensive Sexual Health 5th Grade 
Report II adoption materials. The adoption committee voted overwhelmingly (17-0) to recommend the Positive 
Prevention PLUS, Sexual Health Education for[1] America’s Youth for Upper Elementary and Community Settings 
text.   

● The adoption committee had a balanced representation of school sites, health services and special education 
staff.  

● In the past, the district provided this type of instruction in 4th-6th grade, however SJUSD has chosen to only teach 
the course in 5th grade.  

● The adoption committee felt the content and activities of the text follow a logical sequence and are strongly 
aligned with the California Healthy Youth Act.  The material was interactive, engaging and student centered.  
The technology has animations which help prompt discussion and provide ease of communication without any 
uncomfortableness on the subject.  In addition, there is a student workbook provided that gives the students a 
stronger sense of ownership.  

● The material calls for students to do homework in the course and the workbooks.  The workbook provides the 
opportunity for students to take home the material and have conversations with parents/guardians.  

● The limitations are that the teachers will need an in-depth understanding of the sensitive topics included in the 
materials and that the materials are locked and cannot be edited.  

o Teachers will be offered a 2-day training during the summer.  Multiple opportunities for training will be 
offered during the school year for staff who are not able to participate in the summer, and for new 
teachers hired after the summer training.  

● Work will take place with a pilot and special education to modify the material to be accessible to all students.  
● Students were provided a survey and asked for open-ended feedback that was included on the Report II.  Overall 

the students liked the materials and felt it delivered information in a way that helped with sensitive issues 
covered in the materials.  

● Genders will be separated during instruction. 
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● Currently material has not been provided to each school site and teachers must checkout the material 
throughout the spring.  The new material will provided sites more flexibility for instruction.  

● Concern was again expressed about foster youth being transient and missing this important instruction.  Ms. 
Baucom said she will look into what types of tracking of students can be done for this population at the 
elementary level.  

● The committee appreciated the student voice being provided in the Report II packet.   
● A parent on the committee expressed what a great tool the workbook was to encourage home discussion.  
● It was asked if ILS and SDC staff would have extra time provided to collaborate and modify the lessons.  Ms. 

Baucom assured the committee that time will be provided and that the secondary special education staff did 
this in the fall with their material.   

● Ms. Baucom mentioned that additional consultants or additional materials may be requested in the future and 
asked that the committee form a sub-committee to review the materials.  This will be added to the future 
agenda items for the committee.  

● The committee asked how many students opted out of the instruction.  Ms. Baucom said she would check, but 
she did know that at the secondary level there was about a 95% participation rate.  

● Concern was expressed about some of the immigrant population feedback and if those families had opted out of 
the instruction.  Ms. Baucom mentioned that they will be providing a parent information night and translators 
will be available.  She was not aware of the number of immigrant families that had opted out of the instruction, 
but did not hear any particular concern from staff in this area.  

● A motion to approve the adoption materials was made by Deanna Fernandes, seconded by Kimber Rice.  Motion 
carried unanimously.  

● Board member Mike McKibbin thanked the committee for working on this and for the elementary department 
postponing the pilot until the spring.  This gave the community more time to look over the material and more 
staff to participate in the pilot.  

 
Common Core State Standards (CCSS) Implementation: K-12 

● Director Kristan Schnepp provided the committee with an overview of the Standards Implementation 2018 
update going to the board on May 8th.   

● Since the Common Core State Standards (CCSS) were adopted, SJUSD has given the teaching staff a survey to see 
where the implementation level of each standard is for each teacher.  The survey is electronically administered 
and adapts based on the teaching assignment. It was co-developed with SJUSD and the San Juan Teachers’ 
Association (SJTA).  The standards have been in the process of implementation during the last four years. The 
areas covered in the survey are: 

o Knowledge of Standards 
o Instructional Practices 
o Comprehensive/Balanced Assessment System 
o Professional Learning 

● The survey asked questions related to English language arts (ELA), mathematics, literacy grades 6-12, English 
language development (ELD), science, New Generation Science Standards (NGSS) and general implementation of 
curriculum.  Data indicates that overall staff is becoming more familiar with the standards and has been able to 
understand the shift in instruction and how to teach differently.  The general information gathered is not tied to 
content, but more toward rigor and depth of knowledge and asking if students are getting what they need and 
being pushed to provide them the opportunity to be college-career ready. 

● Literacy looks not only at reading, but how students are accessing information across the board in all subject 
areas.  The new standards require more reading and writing skills.  There is concern with regard to Career 
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Technical Education (CTE) programs and if students are being engaged to use information text to increase their 
literacy skills.  

● Some staff are finding ELD instruction difficult to implement.  The ELD instruction is not a single curriculum, but 
is embedded in all subject material.   Professional Learning and Curriculum Innovation (PLI) staff are working 
with teachers support them in this area.  A lot of modeling is being done in this area where particular teachers 
or sites are strong. Staff is able to watch and learn from them.  

● NGSS will start the pilot next year.  Science teachers are very excited to start instruction in this new standard.  
PLI staff are working with teachers to prepare them for the new curriculum.  

● The CCSS survey was given to all district staff, and it adapts to the level and subject the teacher teaches.  All 
SJUSD teaching staff (including special education) were invited to take the voluntary survey.  Some sites 
provided time during their staff meeting or on the collaborative Thursdays to take the survey.  This survey 
reflects teachers doing self-reflection only.  About half of the district teaching staff participated.  

● The committee asked if a breakdown of grade levels and special education teachers can be provided.  
● Next steps will include working with SJTA to develop professional development (PD) for a deeper understand of 

ELD standards, collaboration with grade levels across the district, working together,  calibration work and 
teachers want more time to observe other sites.  PD will be provided on understanding assessments, building 
assessments and how to use the data.  

● Standard-aligned materials are provided for Tier 2 and Tier 3 students in addition to special education.   
● The committee asked if there was a process for Dyslexia diagnosis being done.  Also, who is working on the 

Dyslexia piece of instruction in SJUSD? 
● Mr. McKibbin shared with the committee that he continues to meet with a group of educational historians.  

They took a look at other states implementing CC in the country and they would be jealous of our data.  
● SJUSD is in our fourth year of K-2 reading/ELA focus (Scholastic), 34 SJUSD schools will continue the program 

with a couple of other schools joining the cohort.  After four years the school “graduates” from the program. 
● Staff is using MAP scores to identify and recommend students needing summer program supports.  Math class 

size will be kept at or below 21 students.  
● The committee discussed what is being taught in self-contained classrooms.  Are students being taught CCSS? 

What are they learning?  It was suggested that when doing surveys can there be questions targeted for teachers 
in a self-contained classroom?    

 
New  Committee Members Added: 

● When a new member is appointed to the committee behind a member stepping down before the end of their 
appointment, he/she will be given the previous member’s appointment date.  This is done to ensure the 
committee staggers its membership so not all members leave at the same time.  The new member can then be 
reappointed by the board member who appointed them to the committee.  

 
Approval of Minutes: 

● A motion to approve the April 4, 2018, minutes was made by Etta Sikich, seconded by Robyn Cox.  Motion 
carried. (7 Ayes, 0 opposed, 1 abstention). 

 
Chairperson’s Comments/Committee Business: 

● Gary Elazier resigned from the committee prior to the end of his appointment on December 2018.  Alysha will 
take over duties as the chair for the last three committee meetings.  

 
Reports to be Heard: 

● Board Member:  
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o Mike attended the spring music concert at Howe Avenue Elementary School.  Howe had the opportunity 
to play with the Philharmonic Orchestra.  Mr. McKibbin asked committee members to email him details 
if they know of events taking place throughout the district.  Also, he encouraged committee members to 
attend the upcoming board workshop on Equal Opportunity Schools (EOS).   

● Staff Member: -  
o Ms. Bassanelli shared that the schools are still conducting CAASPP testing.  As this takes place schools 

are gearing up for next year. The district is projecting enrollment and staffing is being done school by 
school.  

o On May 9th Carmichael Elementary School will turn 100 years old.  
o Ms. Schnepp shared that all middle schools have open house on May 3rd.  

● Others:  
o Kimber Rice attended a Region 3 Special Education Conference where Dyslexia was one of the topics 

covered.  There was quite a lot of new and old information reviewed, discussed and defined.  It was a 
great conference with many breakout sessions that covered many areas of student support needs.  

o Bob Thacker asked who the staff person from SCOE was that came and worked on with staff on math.  
Fran Gibson has taught math and been a math resource person for many years.  She now contracts 
through SCOE to help support districts. 

o Deanna Fernandes shared that she attended the Kids Art Fest on Saturday and found it to be a very 
exciting community even.  

 
Future Agenda Items: 

1. May 
a. Course Adoption – AP World History (A) 
b. Math Implementation Update (I) 
c. Early Literacy (I) 

2. June 
a. Year Reflection and Celebration 
b. Election of New Chair and Assistant Chair 

3. Committee Requests 
a. Board Policy Advanced Learning (A) – September 2018 
b. Form a Comprehensive Sexual Health Sub-Committee 
c. SPG Update 
d. Dyslexia  
e. Special Education Discussion  
f. Social-Emotional Learning 
g. Universal Design for Learning  

 
Adjournment: 
The meeting was adjourned by Alysha at 8:23 p.m. 
 
Respectfully submitted,  
Stacey Packard 
Committee Secretary  
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AP World History 
Course and Materials 

Adoption
Curriculum and Standards Committee

May 16, 2018

Nicole Kukral, Program Specialist – K-12 ELA and Social Science

1

Rationale

 Desire from teachers for a sophomore year AP option

 Desire from stakeholders for additional AP offerings at 
schools

 Work with College Board supports the addition of  AP 
World History

2
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Process

 Open invitation to sites to send representatives to participate

 Call to publishers of  College Board-vetted texts to submit materials for 
consideration

 Research into AP World History courses across the country to understand 
promising practices

 Release day for teachers

 Course proposal paperwork

 Materials review

 Syllabus for College Board audit

 Materials available for community preview event
3

Recommendation

 Ways of  the World, Bedford, 2016

 Recommended by the College Board

 Widely used in AP World History courses across the 
country

4
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Estimated Costs

Estimated total of  materials and professional learning

$83,506.34

5

Professional Learning Model

 Each group of  teachers will have the opportunity to attend 
professional learning, which will include
 1 day of  publisher support

 1 day of  collaborative planning

 At least two release days in the fall to support first year of  
implementation

6
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Questions?

7
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SJUSD AP World History Syllabus DRAFT 
 

Advanced Placement World History 
Course Description: 
A.P. World History is a college-level course that analyzes global patterns of historical 
development and exchange from roughly 8000 B.C.E. to the present. Using primary and 
secondary sources, AP World History students will track historical change and continuity within 
and across six periods of study, paying close attention to unifying course themes and 
accompanying learning objectives. Great emphasis is placed on the honing of historical thinking 
skills, such as chronological reasoning, comparison, contextualization, argumentation, 
interpretation, and synthesis. The course culminates with the national AP World History 
examination, which will be administered in May. Students will earn a weighted grade for this 
class and, if successful on the national examination, they could receive college credit at their 
preferred university. 

 
The A.P. World History course offers motivated students and their teachers the opportunity to 
immerse themselves in the historical developments and processes that, over time, have 
resulted in a modern world increasingly interconnected, yet with unique, regional outlooks. The 
course offers balanced global coverage, with Africa, the Americas, Asia, Oceania, and Europe 
all represented. The content covered in AP World History is structured around the investigation 
of five course themes and nineteen key concepts in six different chronological periods, from 
around 8000 BCE to the present. These themes serve as unifying threads helping students to 
relate the uniqueness of each time period to the “bigger picture” of history. 

 
The course highlights the nature of changes in international frameworks and their causes and 
consequences, as well as comparisons among major societies. The course emphasizes 
relevant factual knowledge deployed in conjunction with leading interpretive issues and types of 
historical evidence. Focused primarily on the past thousand years of the global experience, the 
course builds on an understanding of cultural, institutional, and technological precedents that, 
along with geography, set the human stage. 
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Course Resources: 
 

Main Textbook: 
Strayer, Robert W. Ways of the World: A Global History. New York: Bedford/St. Martin’s Press, 
2012. 

 
Primary Sources: (note: besides those found in the Textbook) 
Andrea, Alfred J. and Overfield, James H. The Human Record: Sources of Global History, Fifth 
edition, Volumes 1 and 2, Houghton Mifflin Company, NY, 2005 ISBN 0-618-37040-4 

 
Sherman, Dennis; Grunfeld, A. Tom; Markowitz, Gerald; Rosner, David; and Heywood, Linda; 
World Civilizations: Sources, Images, and Interpretations, Third Edition, Volume 1, McGraw Hill, 
New York, 2002, ISBN 0-07-241816-8 

 
Secondary Sources (note: listed but not excluding teacher packets provided): 

 
World History Preparing for the Advanced Placement Examination, Perfection Learning, Des 
Moines, 2017, ISBN 978-1-68064-800-3 

 
Clark, Leon E., Through African Eyes, Volume 1, Apex Press, New York, 1991, 
ISBN 0-938960-27-X 

 
Video Series: 
Guns Germs and Steel: Jared Diamond -PBS, 2005 

Mankind: the Story of All Us- History Channel, 2010 

Millennium, CNN Productions – Time Warner, Burbank, California, 1999 

War and Civilization, TLC, 1998 

Pillars of Faith: Religions around the World, Cromwell Films, 1998 
 

Patterns of Interaction: Cultural Connections Across Time and Place: 
Video Series on DVD, McDougal Littell, 2005 

 
Bridging World History, Oregon Public Broadcasting, 2004 

 
Visual Sources and Video Clips that originate from the internet will include: 
art, political cartoons, photos, maps, charts, graphs, and anything else interesting or relevant to 
the course. 
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Historical Thinking Skills: World History requires the development of thinking skills using the 
processes and tools that historians employ in order to create historical narrative. Students will 
also be required to think on many different geographical and temporal scales in order to 
compare historical events over time and space. Advanced Placement (AP) World History is 
structured around the investigation of five themes woven into 19 key concepts covering six 
distinct chronological periods. History is a sophisticated quest for meaning about the past, 
beyond the effort to collect and memorize information. This course will continue to deal with the 
facts—names, chronology, and events—but it will also emphasize historical analysis. This will 
be accomplished by focusing on four historical thinking skills: 

● Chronological Reasoning 
● Comparison and Contextualization 
● Crafting Historical Arguments from Historical Evidence 
● Historical Interpretation and Synthesis 

 
Themes: Throughout the course, students will practice and be provided scaffolds to produce 
thesis-driven arguments. These essay assignments and practice exams will include the 
Document-Based Question (DBQ) as well as the Long-Essay Question types that address the 
targeted historical thinking skills of causation, comparison, continuity and change, and 
periodization. 

● Interaction Between Humans and the Environment (ENV) 
● Development and Interaction of Cultures (CUL) 
● State Building, Expansion, and Conflict (SB) 
● Creation, Expansion, and Interaction of Economic Systems (ECON) 
● Development and Transformation of Social Structures (SOC) 

 
Periodization: 
The course will have as its chronological frame the period from approximately 
8000 BCE to the present. 
Unit 1: Technological and Environmental Transformations – 
Origins to c. 600 BCE (5%) 
Unit 2: Organization and Reorganization of Human Societies – 
c. 600 BCE to c. 600 CE (15%) 
Unit 3: Regional and Transregional Interactions – 
c. 600 CE to c. 1450 CE (20%) 
Unit 4: Global Interactions – 
c. 1450 CE to c. 1750 CE (20%) 
Unit 5: Industrialization and Global Integration – 
c. 1750 to c. 1900 (20%) 
Unit 6: Accelerating Global Change and Realignments – 
c. 1900 to the present (20%) 
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Curricular Requirements 
CR1a The course includes a college-level world history textbook. (page 1) 
CR1b The course includes diverse primary sources, including written documents and images as 
well as maps and quantitative data (charts, graphs, tables). (page 1,2) 
CR1c The course includes multiple secondary sources written by historians or scholars 
interpreting the past. (page 1,2) 
CR2 Each of the course historical periods receives explicit attention. (pages 5-14) 
CR3 Students are provided opportunities to investigate key and supporting concepts through 
the in-depth study and application of specific historical evidence or examples. (pages 5-14) 
CR4 Students are provided opportunities to apply learning objectives in each of the five themes 
throughout the course. (pages 5-14) 
CR5a The syllabus must show explicit coverage of Africa in more than one unit of the course. 
(pages 5-14) 
CR5b The syllabus must show explicit coverage of the Americas in more than one unit of the 
course. (pages 5-14) 
CR5c The syllabus must show explicit coverage of Asia in more than one unit of the course. 
(pages 5-14) 
CR5d The syllabus must show explicit coverage of Oceania in more than one unit of the course. 
(pages 5-14) 
CR5e Europe must be specifically addressed in more than one unit of the course, but no more 
than 20 percent of course time is devoted specifically to European history. (pages 5-14) 
CR6 Students are provided opportunities to evaluate the reliability of primary sources by 
analyzing the author’s point of view, author’s purpose, audience, and historical context. — 
Analyzing evidence (pages 5-14) 
CR7 Students are provided opportunities to analyze and compare diverse historical 
interpretations. — Interpretation & Comparison (pages 5-14) 
CR8 Students are provided opportunities to compare historical developments across or within 
societies in various chronological and geographical contexts. — Comparison & Synthesis 
(pages 5-14) 
CR9 Students are provided opportunities to situate historical events, developments, or 
processes within the broader regional, national, or global context in which they occurred. — 
Contextualization (pages 5-14) 
CR10 Students are provided opportunities to make connections between different course 
themes and/or approaches to history (such as political, economic, social, cultural, or intellectual) 
for a given historical issue. — Synthesis (pages 5-14) 
CR11 Students are provided opportunities to use insights from a different academic discipline or 
field of inquiry (such as archaeology, anthropology, art history, geography, political science, or 
linguistics) to better understand a given historical issue. — Synthesis (pages 5-14) 
CR12 Students are provided opportunities to explain different causes and effects of historical 
events or processes, and to evaluate their relative significance. — Causation (pages 5-14) 
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CR13 Students are provided opportunities to identify and explain patterns of continuity and 
change over time, relating these patterns to a larger historical process. — Patterns of continuity 
and change over time (pages 5-14) 
CR14 Students are provided opportunities to explain and analyze different models of 
periodization. — Periodization (pages 5-14) 
CR15 Students are provided opportunities to articulate a defensible claim about the past in the 
form of a clear thesis. — Argumentation ((pages 5-14) page 8) 
CR16 Students are provided opportunities to develop written arguments that have a thesis 
supported by relevant historical evidence that is organized in a cohesive way. — Argumentation 
(pages 5-14) 

 
Unit 1: Technological and Environmental Transformations – 
Origins to c. 600 BCE 
Key Concept 1.1: Big Geography and Peopling of the Earth 
Key Concept 1.2: The Neolithic Revolution and Early Agricultural Societies 
Key Concept 1.3: The Development and Interactions of Early Agricultural, 
Pastoral and Urban Societies 

 
Classroom Topics: 
Introduction to World History 
World Regions 
Hunter/Foragers and early human migration 
Adaptation to differing environmental influences 
Economic structure of Hunter/Forager society 
The Neolithic Revolution and its effects on economic and social systems, and 
environmental impacts 
Foundational civilizations: Mesopotamia, Egypt, Mohenjo-Daro, Shang, Olmec, 
and Chavin 
Foundational cultural developments: writing, law, language, literature, religion, art, and 
architecture 
Bronze Age states 

 
Selected Activities and Assignments (not limited to) 
Key Concept 1.1: Big Geography and Peopling of the Earth 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will create pre-maps and post-maps illustrating the concept of mental 
mapping and World regions as identified by the College Board. 
Students will view as an introduction to the concept of point of view and diverse 
interpretations of Jared Diamond’s “Guns, Germs, and Steel,” and 
complete a subsequent discussion and writing summary activity. 
Key Concept 1.2: The Neolithic Revolution and Early Agricultural Societies 
Students will complete textbook reading assignments and reading quizzes as 
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enumerated below. 
Students will use of Ishmael a novel by Daniel Quinn (1992), pp. 68-9 and; 
Ears of Plenty, Dec. 20th 2005, from The Economist print edition as an 
introduction to the Agricultural Revolution – students will highlight 
the most important statements. 
Students will create chart comparisons between early civilizations through the 
use of the S.P.I.C.E. acronym (individual and group activity) 
Students will analyze archeological evidence and what it suggests about 
Mohenjo-Dara and Harrapan Civilization by use of internet sources, 
discussion, and summary writing activity. 

 
Key Concept 1.3: The Development and Interactions of Early Agricultural, 
Pastoral, and Urban Societies 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will be introduced to, and analyze primary documents (including 
the Epic of Gilgamesh, excerpts from the Egyptian Book of the Dead, the Analects, Tao te 
Ching; students will then use what they have learned to write a thesis statement for an essay 
linking environment to early religious beliefs. 
Students will complete a document analysis activity leading to the 
interpretation of environmental influence on early civilizations. 
Textbook Reading Assignments: UNIT I: Pages 2-59 

 
Unit 2: Organization and Reorganization of Human Societies – 
c. 600 BCE to c. 600 CE 
Key Concept 2.1: The Development and Codification of Religious and Cultural 
Traditions 
Key Concept 2.2: The Development of States and Empires 
Key Concept 2.3: Emergence of Transregional Networks of Communication and 
Exchange 
Classroom Topics: 
The Rise of Classical Civilization: Greece, Rome, Han China, Gupta India 
The development of major belief systems: Hinduism, Buddhism, Judaism, 
Christianity, Confucianism, Daoism, polytheism, and shamanism 
Pastoral Nomadic migration and the end of the Classical Age: the Huns, 
Germanic tribes 
Networks of exchange and the spread of belief systems 
Silk Road trade networks 
Early Urbanization and its impacts 
Additional Activities and Assignments as Appropriate 
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Key Concept 2.1: The Development and Codification of Religious and Cultural 
Traditions 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will engage in a silent discussion activity exploring the use of “civilization” as an 
organizing principle in World History 
Students will use Torah as an historical document to analyze how the 
Hebrews lived, including: foods, social structure, housing, clothing. 
Students will read the article by Dr. Sophie Lunn-Rockliffe: Christianity and the 
Roman Empire and answer the question: “In the space of a few hundred 
years, a small, often brutally persecuted cult rose to become the dominant 
religion of the West. How did it happen?” 
Students will utilize a chart comparison of Confucianism, Legalism, and Daoism 
through the interpretation of the basic tenets of each as they relate to 
modern social situations 
Students will use the Sherman and Grunfeld reader to compare the status of 
women in Greek, Roman and Chinese society; i.e.: “Poem on Women” by 
Semonides of Amorgos, and a picture of a 5th century Greek jar depicting 
the daily activities of Greek women with “A Confucian poem: The Role of 
Women” 

 
Key Concept 2.2: The Development of States and Empires 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will use the Conrad-Demarist Model of Empire as a structure for the 
writing of the comparison essay comparing Rome and Han China. 
Students will identify, evaluate, and compare the similarities and differences 
between the causes and consequences of the declines of the Han, Roman, 
and Gupta Empires. 

 
Key Concept 2.3: Emergence of Transregional Networks of Communication and 
Exchange 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below . 
Students will identify similarities and differences, and map the long distance trade 
networks in Eurasian world, including the Silk Roads, trans-Saharan 
routes, Indian Ocean routes, and the Mediterranean world. 
Textbook Reading Assignments UNIT II: Pages 96-229 
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Unit 3: Regional and Transregional Interactions – 
c. 600 CE to c. 1450 CE 
Key Concept 3.1: Expansion and Intensification of Communication and Exchange 
Networks 
Key Concept 3.2: Continuity and Innovation of State Forms and Their Interactions 
Key Concept 3.3: Increased Economic Productive Capacity and Its Consequences 
Classroom Topics: 
The Islamic World 
The Mongols: Conquest and Impact 
The Bubonic Plague 
Bantu and Polynesian migrations 
Great Zimbabwe, Ghana, Mali, Songhai 
Amerindian Civilization: Mayan Empire, Aztecs, Inca 
Ming China – Voyages of Exploration 
Europe in the “Middle Ages:” The Schism in Christianity, The Crusades, 
European Feudalism 
Selected Additional Activities and Assignments 

 
Key Concept 3.1: Expansion and Intensification of Communication and Exchange 
Networks 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will read: The Polynesian Voyagers by Ramon Arjona, 28 January 
2002; and will highlight the key points. 
Students will summarize the Bantu migrations, Viking migrations, and Polynesian 
migrations through a summary comparison essay of linguistics, 
technology, and religious transference. 
Students will complete a jigsaw activity linking the spread of culture through 
trade, migration and conquest. 

 
Key Concept 3.2: Continuity and Innovation of State Forms and Their Interactions 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will be introduced to the Document Based Question through the analysis 
and completion of the “Africa before European” DBQ activity and essay. 
Students will answer the question: “To what extent was Islam a unifying cultural 
force in Afro-Eurasia?” through the interpretation and analysis of select 
documents and a summary essay. 
Students will compare Islamic mosques in different regions of Eurasia and 
attempt to explain similarities and differences. 
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Students will complete a document based activity: “judging the Mongols” by 
which they can analyze differing perspectives to come to a conclusion. 
Students will read: “The Flea” excerpted from Serum by Edward Rutherford, and 
view the Millennium video series on the bubonic plague to compare the 
impact of the plague on various regions of the world. 

 
Key Concept 3.3: Increased Economic Productive Capacity and Its Consequences 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will complete a Change over time activity comparing changes in Europe 
from the early middle ages to the later middle ages. 
Students will complete a silent discussion activity in which they will analyze and 
summarize differing viewpoints on the Crusades. 
Students will summarize this unit through a visual creation of their own in which 
they illustrate the comparison of issues surrounding the interactions of 
pastoral and settled agricultural societies; identification and analysis of 
cultural and technological diffusion and the resulting effects on the 
development of regionalism in this time period. 

 
Textbook Reading Assignments UNIT III: Pages 272-499 

 
 

Unit 4: Global Interactions – 
c. 1450 CE to c. 1750 CE 
Key Concept 4.1: Globalizing Networks of Communication and Exchange 
Key Concept 4.2: New Forms of Social Organization and Modes of Production 
Key Concept 4.3: State Consolidation and Imperial Expansion 
Classroom Topics 
The Revolution in sailing 
European Exploration and Encounter 
European Transformation: From Reformation to Enlightenment 
American Colonial Societies 
The Columbian Exchange 
The Atlantic Economy: Slavery and the plantation system 
Centralized Empires evolve across Asia: Ottomans, the Qing, Mughals, 
Romanovs, Safavids, and Tokugawa 
Selected Activities and Assignments (not limited to) 

 
Key Concept 4.1: Globalizing Networks of Communication and Exchange 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will identify the impact of European encounters with civilizations in 
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Africa, the Americas, and Oceania through readings and questions illustrated in “African 
Reactions to European presence,” The Battle for Tenochtitlan,” 
“Pizarro conquers the Inca,” and “Memorandum to the Earl of Bathurst – 
Early Reports from New Zealand.” 
Students will identify the impact of the Columbian Exchange by comparing 
impacts on Africa, Europe, and the Americas including demographic and 
environmental changes. 

 
Key Concept 4.2: New Forms of Social Organization and Modes of Production 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will read and analyze a summary of Immanuel Wallerstein’s “The 
Modern World System: Capitalist Agriculture and the Origins of the 
European World Economy in the Sixteenth Century,” Academic Press 
1974. 
Students will examine and summarize the creation of a world trading system by 
linking the spread of agricultural products worldwide; i.e. Sugar from the 
Pacific islands, potatoes from the Americas etc. 
Students will compare and contrast American slavery with the following 
coercive system of labor: the encomienda system. 
Students will use a series of graphs and charts to examine reasons for the rise and 
decline in the transport and importation of slaves from different parts of 
Africa to the Americas and SW Asia. 

 
Key Concept 4.3: State Consolidation and Imperial Expansion 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will complete a concept map activity comparing commonalities and the 
unique characteristics of land based Asian Empires. 
Students will write a comparison essay of imperial systems and empire building in 
Europe with imperial land based systems and empires in Asia, including 
the Ottoman Turks, the Mughals, Tokugawa, with the European nations 
of Spain, the Netherlands, France, and England. 
Students will complete a change and continuity analysis describing the 
developments and shifts in thought in Europe between 1450 and 1750. 
Students will use two of the following cultural movements to discuss the causes of the changes 
as well as the reasons for the continuities: Reformation, Renaissance, Enlightenment, or 
Scientific Revolution. 
Textbook Reading Assignments UNIT IV: Pages 546-643 
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Unit 5: Industrialization and Global Integration – 
c. 1750 to c. 1900 
Key Concept 5.1: Industrialization and Global Capitalism 
Key Concept 5.2: Imperialism and Nation-State Formation 
Key Concept 5.3: Nationalism, Revolution, and Reform 
Key Concept 5.4: Global Migrations 
Classroom Topics: 
American, French, Haitian, and Latin American Revolutions 
Napoleon, Congress of Vienna, Conservatism vs. Liberalism 
The Industrial Revolution 
Social Impact of industrialization 
Abolitionist Movement, suffrage, unionization, socialism 
The British Empire 
Breakdown of the “Gunpowder Empires” 
Imperialism of the late 1800s: 
The Scramble for Africa, 
Spheres of Influence in China 
Imperialism in Latin America 
Modernization: New Technology and a new world economy 
Selected Activities and Assignments (not limited to) 

 
Key Concept 5.1: Industrialization and Global Capitalism 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will identify and analyze the impact of changes in social and gender 
structure resulting from the Industrial Revolution by writing a summary 
essay explaining cause and effect. Use of the “Economic Role of Women” 
will be utilized from AP World Teaching Unit D-1. 
Students will identify commercial, and demographic developments during this 
time period through the completion of a change and continuity regional 
comparison chart. 

 
Key Concept 5.2: Imperialism and Nation-State Formation 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will analyze five political cartoons related to European Imperial 
expansion in Africa and Asia and identify how nationalism and 
industrialization served as the motivating factors for empire building. 
Students will define nationalism through a silent discussion activity analyzing 
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different points of view from differing world regions. 
Students will compare and contrast the role of nationalism in both creating 
nation-states and defining foreign policy in TWO of the following regions: 
Germany, China, Japan, or Egypt 
Students will discuss and interpret Kipling’s “White Man’s Burden” as it relates 
to European Imperialism. 

 
Key Concept 5.3: Nationalism, Revolution, and Reform 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will complete the document based question: “Causes of Revolution in 
the global age.” 
Students will identify political revolution and independence movements by the 
analysis and comparison of primary documents including but not limited 
to: “A Black Revolutionary Leader in Haiti” Toussaint L’Ouverture; 
“What Is the Third Estate?” Abbe Emmanuel Joseph Sieyes; and “The 
Declaration of Independence” Thomas Jefferson. 

 
Key Concept 5.4: Global Migrations 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will summarize the time period through the creation of map comparisons 
of global commerce, migrations, and the rise of new nations across world 
history from 1450 to 1914. Students will utilize internet resources to 
identify graphs, maps, and charts which show these changes. 

 
Textbook Reading Assignments UNIT V: Pages 688-833 

 
 

Unit 6: Accelerating Global Change and Realignments – 
c. 1900 to the present 
Key Concept 6.1: Science and the Environment 
Key Concept 6.2: Global Conflicts and Their Consequences 
Key Concept 6.3: New Conceptualizations of Global Economy, Society, and Culture 
Classroom Topics: 
World War I 
The Twenty Year Crisis – Years between the Wars 
20th Century Revolutions: Russia, China, Mexico, 
Worldwide Economic Depression 
The Rise of Fascism 
World War II 
20th Century migrations 
Decolonization 
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Modern world organizations 
Cold War 
Information, technological, and communications revolutions 
Terrorism? - the post 9/11 world 
Globalization 
Selected Activities and Assignments and Directed 

 
Key Concept 6.1: Science and the Environment 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will define Globalization using the AP World History Teaching Units 
E3– “Consumerism and Global Cultures.” 
Students will use the all current released AP World History Exam questions and DBQ question 
on the Green Revolution to identify and analyze issues related to agriculture and 
the environment in the 20th century. 
Students will debate the benefits and negative consequences of rapid scientific 
advancement in the 20th and now 21st century – a variety of video clips 
will be used to spark debate. 

 
Key Concept 6.2: Global Conflicts and Their Consequences 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will compare and contrast the causes of World War I and World 
War II. 
Students will identify the influence of nationalism on the post-World War I 
Middle East, using such documents as “The Balfour Declaration.” 
Students will read excerpts from “the Nanking Massacre: the forgotten 
Holocaust” to compare similarities and differences with the Holocaust 
in Europe. 
Students will, after reviewing a series of internet images and comparing 
statistics, explain why war and revolution in the 20th century had such 
devastating consequences. 
Students will write an essay based on a Cold War DBQ activity. 
Students will compare and contrast two of the following 20th century 
revolutions: Russian Revolution 1917, Chinese Revolution 1949, 
Cuban Revolution 1959, Iranian Revolution 1979 

 
Key Concept 6.3: New Conceptualizations of Global Economy, Society, and Culture 
Students will complete textbook reading assignments and reading quizzes as 
enumerated below. 
Students will be able to identify and compare the independence struggles of 
Africa while answering why some nations more successful than others 
in diversifying their economies, developing a stable political system, 
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and social equality? 
Students will use internet resources to analyze the demographic changes of 20th 
century considering the following: Migration, Birth rates, Urbanization, 
Death rates. 

 
Textbook Reading Assignment UNIT VI: Pages 872-1093 

 
 

Review for AP Exam: 
Selected Activities (not limited to) 
Students will be attending structured study group meetings 
Students will be encouraged to use posted review materials on the class 
webpage. 
Students will be using released AP World History practice tests – both multiple 
choice and essays 

 
 
 

The AP World History Exam: 
The exam is 3 hours and 15 minutes long and has two sections — multiple choice/short answer and 
free-response. Each section is divided into two parts. 
Exam Format 

Section I: Part A 

Multiple Choice — 55 Questions | 55 Minutes | 40% of Exam Score 
 
 
● Questions appear in sets of 2 to 5. 
● Students analyze historical texts, interpretations, and evidence. 
● Primary and secondary sources, images, graphs, and maps are included. 

 
Section I: Part B 

 
Short Answer — 3 Questions | 40 Minutes | 20% of Exam Score 

 
 
● Analyze historians' interpretations, historical sources, and propositions about history. 
● Questions provide opportunities for students to explain the historical examples that they know 

best. 
● Some questions include texts, images, graphs, or maps. 
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● Section II: Part A 

 
Document Based — 1 Question | 60 Minutes (includes 15-minute reading period) | 25% of Exam 

Score 

 
● Assess written, quantitative, or visual materials as historical evidence. 
● Develop an argument supported by an analysis of historical evidence. 

 
Section II: Part B 

 
Long Essay — 1 Question | 40 Minutes | 15% of Exam Score 

 
 
● Explain and analyze significant issues in world history. 
● Develop an argument supported by an analysis of historical evidence. 

 
Exam Scoring 
5 = extremely well qualified 
4 = well qualified 
3 = qualified 
2 = possibly qualified 
1 = no recommendation 
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San Juan Unified School District 
Curriculum and Professional Development Department 

 
Textbook Adoption 

 
Report II 

 
SUMMARY INFORMATION FROM REPORT I 
 
1. Subject area or course: 

 
AP World History 

 
2. Recommended text(s):  

 
Ways of the World: A Global History with Sources, 3rd edition, Bedford, 2016 

 
3. Rationale: 
 

a. Title, publisher, copyright and year of adoption of current textbook: 
 
This is a new course  
 

b. Alignment with state or district textbook cycle: 
 
This adoption is for a new course 

 
c. Special considerations, if any: 

 
None 

 
4. Adoption timeline: 

Action Date 
Committee review of submitted materials May 4, 2018 

Public viewing May 9, 2018 
Adoption committee decision-making May 10, 2018 
Recommendation to Curriculum and Standards May 16, 2018 
Board discussion May 22, 2018 
Board action  May 22, 2018 
Purchase orders submitted May 2018 
New materials in the classroom July 2018 

 
5. Actual total cost over the life of the adoption for materials: 
 
 The total cost of the adoption is $83,506.34 
 
6. Source of funding: 
 

The K-12 Instructional Materials Reserve (locally restricted). 
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RECOMMENDATION PROCESS 
 
7. List of adoption committee members: 
 
 See Attachment A 
 
8. How did teachers evaluate the programs, particularly the alignment to standards? 
 
 The adoption committee evaluated the textbooks using the criteria that California uses in 

their adoption process: (1) content/alignment with standards, (2) program organization, 
(3) assessment, (4) universal access, (5) instructional planning, (6) teacher support and 
(7) technology. Consideration was given to strengths and limitations of the current 
programs, continuity of programs between course levels, online resources, and 
accessibility and supports for English learners, and special education. Additionally, there 
was an added social content component, also included in California’s materials review, 
to ensure that materials represented the diversity of the students in our classrooms. 

 
 The AP World History committee also relied on the recommendation of the College 

Board and AP World History teachers across the country who teach this course. 
 
9. What opportunities were provided for community input? 
 

Information for community members to provide feedback on the materials were made 
available through district and school newsletters, at various parent and community 
meetings, on the district website, and in Behind the Scenes and SJ Scene. Dates and 
events are as follows. 
 
The materials were made available at the social science community preview event on 
May 9, 2018, from 4:00-6:30 p.m. at Choices Charter School.  

 
FEEDBACK RESULTS 
 
10. Considering the needs of district students, what are the strengths and limitations 

of the recommended materials? 
 

Strengths 
 The text thoroughly addresses all of the themes in the AP World History College Board course 

description 
 Much of the content in the text is integrated, supporting a sophisticated understanding of world 

history for students 
 The materials include a significant amount of support materials to help students prepare for the 

end of course exam 
Limitations 

 The focus of this text is more on themes and patterns, rather than specific details, so some of 
the specific details will need to be supplemented for students 

 
11. List all the student and teacher components of the program, both purchased and 

gratis. 
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Student Components Teacher Components 
 Ways of the World with Sources for AP, student 

edition 
 Ways of the World LaunchPad, 7-year digital 

license 
 Strive for a 5 for Ways of the World 

 Ways of the World with Sources for AP, 
teacher edition 

 ExamView Assessment Suite 
 Ways of the World, teacher’s resource 

flash drive 
 
12. What professional development will be provided for teachers? What costs will be 

associated with the training? 
  
 Teachers will have the opportunity to attend two days of professional learning in June 

that will consist of the following: 
  Day 1: Publisher support 
  Day 2: Collaborative planning with colleagues 
 
 The cost for the professional development as described above is included in the 

adoption.  
 
13. Curriculum Department contact for additional information:  
 
 Kristan Schnepp, Director, Professional Learning and Curriculum Innovation 

kschnepp@sanjuan.edu 
 (916) 971-7364 
 
14. Date submitted Report II: Draft May 16, 2018 
 
Attachment A: Names of adoption committee members 
 
AP World History adoption - Report 2  
 

Name School/Role 

Jason Fullmore Encina, teacher 

Kirk Matthew Bella Vista, teacher 

Jason More Rio Americano, teacher 

Patrick Pavelchik Mesa Verde, teacher 

Jon Perry San Juan, teacher 

Steve Stephen Bella Vista, teacher 

William Taylor Rio Americano, teacher 

Colleen Vargas Mesa Verde, teacher 
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•

San Juan Unified School District
Division of Teaching and Learning

2018 Math Implementation Update

Curriculum and Standards Committee
May 16, 2018

Stacey Hernandez, Program Specialist
K-12 Math and Science

1

LCAP Goal #2

2
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3

4
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5
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Stakeholder Feedback 

• Student Listening Circles: Rio American, San Juan, 
Mira Loma

• K-8 Middle Grades Equity Math Workgroup
• LCAP: Math Deep Dive 
• Hanover survey
• Integrated Math 1 (IM1) teacher leader/department 

chair meetings
• Feedback from community - LCAP and Parent 

University

7

Content: Curriculum

3rd Year Implementation
• TK-5, 6-8, IM 1 and Math Links

2rd Year Implementation
• IM 2/2+, IM 3/3+, Pre-calculus, Calculus, Statistics and 

Mathematical Modeling

2017-2018 Pilot
• 4-8 Intensive Math Intervention 

• iReady Math
• Financial Math and Early Assessment Program Senior 

Year Math (ESM)
8
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Current Pathways

9

Tiered Supports for IM1

Course: Math Foundations Workshop

Supports: Khan Academy, iReady Math, 
after school tutoring

Course: Integrated Math 1 Support

Supports: Math Links, Khan Academy, 
iReady Math, after school tutoring, FEV 
virtual tutoring

Course: Integrated Math 1

Supports: Khan Academy, after school 
tutoring

10
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Student: School Year Support

• 2017-2018 School Year
• Academic Intervention Specialists (Support Centers)
• Sacramento County Office of Education (SCOE) math coach
• Foundation Courses (6,7,8) - Math Links curriculum
• Pilot - Intensive math intervention materials
• Math Camp grades 2/3, 5/6 and 8/9
• After school tutoring
• Middle and high school math supports

• Online & seat-based support programs
• 1-2 period models
• Co-teaching model 

11

Teacher Feedback

Job-embedded 
site based PD

More support 
for strategies 

and 
differentiation

Collaboration 
with peers

Common 
assessments

12
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Math Mentor 
Teacher Leader Pilot

• Demonstration classrooms
• Facilitate learning walks and lesson study
• Facilitate professional learning
• Partnership with SCOE for professional 

learning

13

Next Steps

• Monitor graduation rates, enrollment, and completion rates.

• Secondary:
• Maintain IM1 Support sections & pilot Math Foundations Workshop
• Expand middle school math support

• Elementary:
• Strengthen math skills focusing on grades 3-5 
• Communicate increased graduation requirements

• Continue TK-12 professional learning model
14



5/10/2018

8

Questions?

15
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SAN JUAN UNIFIED SCHOOL DISTRICT 
TENTATIVE BOARD AGENDA ITEMS 

  2017-2018 
 
 
 
MAY 22 
Recognition – Classified Employees Week – A Oropallo 
Recognition – Science Olympiad (if applicable)   Messer/Shoemake 
Recognition – Academic Decathlon (if applicable) and National Science Bowl (if applicable) Messer  
Early Elementary Literacy Update – R Bassanelli 
Math Implementation Update – R O’Neil 
Course Adoption (AP World History) – D  O’Neil 
District’s Initial Bargaining Proposal with SJSA for 2018-19 [Presented 5/8/18] – PC/A Shoemake 
*Disposal of Surplus Property – A  Stephens 
*2017-18 Actuarial Report (Workers’ Comp) – A Stephens  
*2017-18 Actuarial Report (OPEB) – A Stephens 
 
JUNE 12 
Public Hearing: LCAP – D O’Neil 
Public Hearing: LCAP/Visions in Education – D Garrard 
Public Hearing: LCAP/Choices Charter School – D  Garrard 
Public Hearing: Presentation of the 2018-19 Budget – D Stephens 
Interfund Borrowing of Cash – A Stephens 
Course Adoption (AP World History) [Discussed 5/22/18] – A O’Neil 
*CIF Superintendent Designation of Representatives 2018-19 – A Messer 
*Disposal of Surplus Property – A Stephens 
 
JUNE 26 
LCAP [Public Hearing: 6/12/18] – A O’Neil  
LCAP/Visions in Education [Public Hearing: 6/12/18] – A Garrard 
LCAP/Choices Charter School [Public Hearing: 6/12/18] – A Garrard 
Adoption of the 2018-2019 Budget [Public Hearing: 6/12/18] – A Stephens 
*Consolidated Application, Spring Report 2017-18 – A Calvin 
*Disposal of Surplus Property – A Stephens 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
D=discussion; A=action; *=consent; R=report; PC=public comment 

J 
5/08/18 
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